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1.
S

pontaneous F
unctional C

om
m

unication 
2.

B
enefits and types of A

ugm
entative 

C
om

m
unication 

3.
S

trategies for S
uccess 

4.
T

herapy G
oals 

5.
Im

plem
entation in all E

nvironm
ents:  

�
 Individual T

herapy 
�

 G
roup T

herapy   
�

 H
om

e 
�

 S
chool 
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�
F

unctional
:  useful, recognized by others as 

acceptable, and aim
ed at achieving a specific 

objective.   
�

S
pontaneous

:  not cued; a response to a 
personal need or natural environm

ental need.  
�

C
om

m
unication

:  behavior directed at 
another person resulting in exchange of 
inform

ation betw
een tw

o or m
ore people 

(com
m

unication partners���
�����	
���
����

��

4 

�
B

ehavior R
egulation  

�
R

equesting O
bjects  

�
R

equesting A
ctions 

�
P

rotesting  
�

S
ocial Interaction 

�
R

equesting S
ocial 

R
outines 

�
S

how
ing off 

�
G

reeting 
�

C
alling  

�
A

cknow
ledgem

ent 

�

�
Joint A

ttention  
�

 C
om

m
enting 

�
 A

sking Q
uestions 

�
 A

nsw
ering 

Q
uestions 

�
 C

larification  
 

(W
etherby, K

ian, Y
onklas, 

and W
alker, 1988) 

�
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�
A

ny tool, device, picture, w
ord, sym

bol, or 
gesture that com

pensates for expressive 
and receptive com

m
unication deficits  

�
S

upplem
ents existing speech O

R
 acts as 

prim
ary m

ethod of expressive 
com

m
unication  

�
N

ever used to replace existing functional 
language, but to enhance 

                                                 (C
afiero, 2005) 
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�
�U

naided C
om

m
unication 

�
D

oes not require any equipm
ent external to 

the body: m
anual signs and gestures 

�
 A

ided C
om

m
unication 

�
D

evices or pictures external to the individual:  
com

m
unication books, speech generating 

devices, pictures, and w
riting 

�
R

anges from
 no tech/low

 tech to high tech   
 

 
 

 
 

 
 

 
                                               (M

irenda, 2003)  
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�
  S

igning and G
estures 

�
  P

icture supports 
•

C
hoice boards, visual schedules   

�
  P

icture E
xchange C

om
m

unication S
ystem

 
(P

E
C

S
) 

�
  S

peech G
enerating D

evices 
•

Low
 T

ech devices  
•

H
igh T

ech devices 
�
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�
P

rovides child w
ith a w

ay to com
m

unicate w
hat 

they w
ant (B

ehavior R
egulation) 

�
M

easure of control over environm
ent ~

 less of a 
need for difficult behaviors (B

ehavior 
R

egulation) 
�

F
acilitates connection to fam

ily and peers 
(S

ocial Interaction / Joint A
ttention) 

�
Im

proved understanding of environm
ent and the 

expectation w
ithin it; thus, low

er anxiety level 
and m

ore appropriate behavior 
�

O
ften reveals higher level cognitive abilities     

                                                 (C
afiero��
����

���
�
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A
utism

 
A

C
 

V
isual Learners 

V
isual m

eans (pictures, objects) 

Interest in inanim
ate objects 

Inanim
ate and predictable 

D
ifficulty w

ith change 
S

tatic and predictable 

D
ifficulty w

ith com
plex cues 

Level of difficulty can be controlled 

D
ifficulty w

ith m
otor planning 

S
im

ple m
otor m

ovem
ents 

D
ifficulty w

ith social interactions 
P

rovides a bridge betw
een 

com
m

unication partners 

A
nxiety 

R
educe pressure and stress 

D
ifficulty w

ith m
em

ory 
 

R
elies on recognition rather than 

m
em

ory 

 
(C

afiero, 2005) 
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�
O

ur goal: F
unctional S

pontaneous C
om

m
unication 

�
U

nderstood by a variety of people 
�

A
ccessible in different environm

ents 
�

C
hild initiated 

�
D

irected at another person 
�

G
ets the child w

hat he or she w
ants!     

�
E

ven if a child is using speech, it m
ay not be 

initiated, directed at another person, or understood 
by a variety of people, thus A

C
 m

ay be 
appropriate and benefitial  

�
C

hild m
ay need augm

ented IN
P

U
T

 A
N

D
 O

U
T

P
U

T   
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U
naided S

ystem
: 

�
F

ree 
�

V
isual  

�
A

lw
ays available (portable)  

�
‘U

nlim
ited’ vocabulary 

�
H

O
W

E
V

E
R

, m
ay be lim

ited by taught 
vocabulary, tem

porary, m
ay change – executed 

differently by different people, m
otoric 

com
petence required, and m

ay not be 
understood by others  

�����	
���
�����
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�
P

ictures, P
E

C
S

, S
peech G

enerating D
evices 

�
N

o prerequisites are necessary for aided A
C

 
system

s.                                     (A
S

H
A

, 2004) 

�
P

ictures m
ay be m

ore concrete, less changing 
�

C
an use real im

age pictures 
�

S
im

pler m
otor expectations  

�
T

im
e to m

ake pictures / put together binder 
�

E
xpense of S

G
D

 
�

P
ictures get lost�

�
�

�
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�
M

ake Language V
isual   

�
V

isual S
chedules 

�
C

hoice boards  
�

A
dapting books 

�
A

dapting hom
e/other environm

ents w
ith pictures 

�
F

irst/T
hen boards 

�
T

ools:  B
oardm

aker, W
riting w

ith S
ym

bols, 
google im

ages, new
spaper advertisem

ents 
 �

If you are using picture supports along w
ith 

P
E

C
S

, m
ake the visual different (color, size, 

shape) 
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�
T

raining protocol based on research and practice 
in the principles of applied behavior analysis   

 �
P

arallels typical language developm
ent:  first 

teaches H
O

W
 to com

m
unicate and basic rules of 

com
m

unication 
 �

B
roken dow

n into six distinct stages – a child is 
expected to m

aster one phase before m
oving on 

to the next 
    
�

T
he O

N
LY

 thing necessary to begin P
E

C
S

 is a 
reinforcer assessm

ent (identify W
H

A
T

 a child 
w

ants) 
������������
�����
��
��

�
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�
P

hase I 
 

T
eaches students to initiate com

m
unication by 

exchanging a single picture for a highly desired item
 

�
M

astery C
riteria: C

hild w
ill independently exchange 

picture for 3-5 reinforcers w
ith 2+

 com
m

unication 
partners.  

�
 P

hase II 
T

eaches students to be persistent com
m

unicators- to 
actively seek out their pictures and to travel to 
som

eone to m
ake a request 

�
 M

astery C
riteria:  C

hild w
ill independently cross room

 
to retrieve picture and cross room

 to com
m

unication 
partner in 80%

 of trials.   
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�
�P

hase III 
T

eaches students to discrim
inate pictures and to select 

the picture that represents the item
 they w

ant 
 �

M
astery C

riteria A
:  C

hild w
ill exchange correct picture 

in 80%
 of trials using target pictures (preferred item

s) 
versus distracter pictures (non-preferred item

s). 
  �

M
astery C

riteria B
:  C

hild w
ill go to the book, select a 

picture from
 inside the book, and chose the 

corresponding item
 in 80%

 of trials.  
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�
�P

hase IV
 

A
.  T

eaches students to use sentence structure to m
ake 

a request in the form
 of “I w

ant _____” 
�

 M
astery C

riteria:  C
hild w

ill independently construct 
and exchange sentence strip in 80%

 of opportunities. 
 B

.  A
ttributes- T

eaches students to request specific 
reinforcers using descriptive vocabulary 

�
 M

astery C
riteria:  C

hild w
ill look inside book to 

construct sentence w
ith corresponding attribute in 80%

 
of trials.  
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�
�P

hase V
 

T
eaches students to respond to the question “W

hat do 
you w

ant?”  
�

 M
astery C

riteria:  C
hild w

ill independently answ
er 

“W
hat do you w

ant?” w
hile continuing to m

ake 
spontaneous requests.��

�
P

hase V
I 

T
eaches students to com

m
ent 

�
 M

astery C
riteria:  C

hild w
ill spontaneously com

m
ent 

and request, as w
ell as responsively com

m
ent and 

request using correct sentence structure and 
vocabulary.��

�
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�
F

rom
 our experience, w

e have seen increased 
success beginning w

ith P
E

C
S

 and m
oving to an 

S
G

D
 w

hen a child show
s: 

�
 M

astery of at least phases 1-4: 
�

Initiating com
m

unication w
ith a variety of partners and 

dem
onstrating persistence  

�
D

iscrim
inating betw

een and using at least ten to tw
enty 

icons 
�

B
eginning to use “I w

ant” sentence strip 

�
H

ow
ever, other research suggests beginning 

w
ith use of S

G
D

s.  (M
irenda, 2008) 

 ��
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�
S

om
e evidence of increased speech developm

ent  
 

 
 

     (M
illar, et al, 2006; S

chlosser and W
endt, 2008) 

�
S

peech output feature of a device m
ay provide a m

ore 
natural form

 of com
m

unication 
�

E
nables the child to com

bine attention gaining w
ith the 

com
m

unicative act (increasing the likelihood of the 
listener attending and responding)  

                                                                      (S
chlosser et al., 2007) 

�
F

am
ilies report: 

�
N

o m
ore losing pictures 

�
E

asier to program
 than m

ake pictures 
�

M
ore options for adding vocabulary and w

orking on scripts  
 

 
 

 
 

 
 

 �
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�
T

ech T
alk by 

A
dvanced M

ultim
edia 

D
evice, Inc. (A

M
D

i) 
 �

T
ech S

peak by A
M

D
i 

 �
C

om
m

unication S
kill 

B
uilder by A

blenet 
������
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�
D

ynaV
ox T

echnologies  
�

w
w

w
.dynavoxtech.com

 
 �

D
ynaV

ox V
 

�
X

press 
�

M
3 

�
T

ango 
�

D
ynaW

rite 
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�
P

rentke R
om

ich 
C

om
pany  

�
w

w
w

.prentrom
.com

 
 �

V
antage Lite 

�
E

C
O

-14 
�

S
pringboard Lite 
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�
B

egin to im
plem

ent A
C

 strategies as soon as 
com

m
unication deficit is identified 

�
M

ay w
ant to choose a prim

ary system
 w

ith 
m

ultiple support and/or back up system
s 

�
F

am
ilies should be inform

ed of unaided and 
aided A

C
 options  

�
S

ystem
atically transition from

 one prim
ary 

system
 to another  

�
N

o prerequisites skills necessary for aided A
C

� 
�

T
he com

m
unication system

 should be used 
and enforced consistently in all environm

ents  
�

26 

�
A

ssum
e that the child can com

m
unicate 

�
C

onduct parent, caregiver, teacher interview
s to 

determ
ine w

hat is m
otivating for the child 

�
B

egin w
ith m

otivating activities 
�

M
ake sure child has access to necessary vocabulary  

�
E

ngineer the environm
ent for com

m
unication 

�
C

reate opportunities for com
m

unication 
�

G
ive the A

C
 user tim

e to explore 
�

C
ontinue to provide input 

�
M

ake certain the device is convenient and available  
�

G
ive it tim

e  
�

U
se the A

C
 device or m

ethod  
 

 
 

 
 

�
�����������������	
���
������
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�
W

hatever the m
ethod, be system

atic in constructing 
the environm

ent 
�

Identify m
otivators!!! 

�
C

hildren w
ill begin com

m
unicating w

hen w
e present 

them
 w

ith som
ething they w

ant and a m
ethod to ask 

for it. 
�

R
equesting 

�
A

m
ong the earliest com

m
unicative functions to 

em
erge in typically developing children 

�
P

rovides the child w
ith a m

eans to gain and m
aintain 

access to preferred objects and activities  
�

E
nables the child to exert som

e degree of control 
over the environm

ent  
 

 
 

 
 

 
(S

chlosser et al., 2007) 
�
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29 
30 

�
S

et up environm
ent for com

m
unication

: 
�

Y
ou control the environm

ent  
�

H
ighly m

otivating item
s available, out of reach 

�
M

ake a child com
m

unicate w
hat they w

ant 
�

C
om

m
unication T

em
ptations

:  entice a child to 
com

m
unicate 

�
E

at a child’s favorite food, don’t give them
 any 

�
W

hile a child is on the sw
ing, don’t push until 

he/she asks 
�

S
abotage 

�
Ice cream

 w
ithout a spoon 

�
Juice box w

ithout a straw
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�
M

odeling
:  

�
A

 child hears a w
ord thousands of tim

es before 
producing it. 

�
N

arrate w
hat the child is doing “I go up slide;” 

“jum
p on tram

poline,” “I see sun.”  (verbally and 
using A

C
) 

�
A

ided Language S
tim

ulation
:  

�
S

peaking com
m

unication partner provides 
receptive language input by pairing speech w

ith 
pointing to visual sym

bols.  (P
ointing to pictures 

w
hile you are talking.) 

�
O

ne step above child’s independent level:  
 

“W
e go hom

e;” “G
o hom

e;” “hom
e”  

32 

 �
M

otor P
lanning: 

 
K

eep pictures in the sam
e place 

   D
on’t change m

otor pattern  
 �

Joint A
ttention

:  attending to the sam
e 

object/action 
�

F
ollow

 child’s lead 
�

U
se preferred item

s, unexpected item
s, item

s 
related to preferred item

s, and personal 
photographs 

�

33 

�
U

se appropriate prom
pting:  F

ading
 

�
V

erbal: use infrequent, try to m
ake natural  

�
V

isual: fade pointing, using light pointer 
�

P
hysical: hand over hand, hand on side of hand, 

hand on elbow
 

�
B

E
 A

W
A

R
E

 of Y
O

U
R

 P
R

O
M

P
T

IN
G

 
�

T
eaching S

cripts 
�

S
cripts to carry out a conversation  

�
T

hink through or w
atch interaction to determ

ine 
w

hat is said 
�

M
ake picture or preprogram

 in device 
 

34 

35 
36 

�
P

arent / therapist w
ill establish com

m
unication 

system
 and im

plem
ent in # environm

ents 
�

P
arent / therapist w

ill identify 5 m
otivators 

�
T

o initiate request # tim
es 

�
T

o spontaneously request # preferred item
s 

�
T

o discrim
inate # preferred / non-preferred 

pictures   
�

T
o com

bine 2+
 w

ords/sym
bols to m

ake request 
�

T
o com

bine 2 icons to greet 
�

T
o com

bine 2+
 icons to term

inate activity 
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�
T

o use com
m

unication system
 w

ith # partners, 
including peers in # environm

ents  
�

T
o take # turns w

ith peer / therapist  
�

T
o expand vocabulary to include  

   # verbs, # prepositions, # attributes   
�

T
o use system

 to appropriately accept / reject 
offered item

 (respond to yes/no question) 
�

T
o label basic objects / actions w

ith system
 

�
T

o use system
 to answ

er basic w
hat / w

here 
questions 

�
T

o request help using # icons�

38 

�
Interview

 caregiver and/ or have caregiver 
com

plete questionnaire to identify: 
�

M
otivators (objects, actions, activities),  

�
P

eople in fam
ily and com

m
unication partners,  

�
F

avorite places (Jungle Jim
’s, grandm

a’s house),  
�

O
ther im

portant activities for fam
ily / child (m

usic 
therapy, church) 

 

�
D

eterm
ine necessary vocabulary     

39 

�
P

rogram
 vocabulary:  T

rain caregiver, or w
ork 

w
ith caregiver to program

 system
 / create 

pictures 
�

R
ecom

m
end one prim

ary program
m

er – 
should be caregiver 

�
D

eterm
ine how

 child w
ill have access to 

m
otivators in treatm

ent (access to m
otor room

, 
parent bring)  

�
D

iscuss carry-over at hom
e 

�
20 requests per day w

hen introducing new
 system

    

40 

�
R

equesting: m
otor room

, candy/food, bubbles, 
youtube, big ball, office chair, play dough, 
puzzles, ball popper, m

usic 
�

C
onsider silent prom

pter for P
E

C
S

 (and other 
m

ethods) 
�

If trained “I w
ant” on P

E
C

S
 use on S

G
D

 
�

G
reeting: H

i / G
ood-bye +

 nam
e: 

 
 

 H
and over hand (H

O
H

) – fading 
�

Im
plem

ent visual schedule  
 

 
(w

ork/play w
ork/play) 
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�
T

erm
inating activity: “all done” – C

an be very 
pow

erful!  M
O

D
E

L – H
O

H
 – F

A
D

E
 - W

A
IT

  
�

T
erm

inating activity:  “N
ot right now

” or “I need a 
break”  - E

veryone m
ust be on board  

�
R

equesting “help:” 
�

H
ard to open container 

�
T

oy, m
usic, com

puter that he or she cannot turn on 
�

G
ive sw

ing – don’t put up 
�

S
ilent prom

pter: H
O

H
, fade    

�

42 

�
“W

ork” tim
e

:   
�

Initially, receptive language / arbitrary tasks O
R

 
�

P
E

C
S

 training  
�

W
ork tow

ards: reading books together, 
identifying/ labeling objects in pictures, verbs in 
pictures, attributes in pictures, answ

ering w
h 

questions 
�

C
reate P

ow
erpoint books w

ith real pictures 
�

“I see” “I go” “I have”  
�

H
ave fam

ily bring in photo album
 for “w

ho,” 
“w

hat,” and “w
here” questions   
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�
E

xpanding V
ocabulary:  

�
A

ge appropriate:  okay to use slang 
�

V
ocabulary selection:  determ

ine specific 
m

otivators (color candy, big/sm
all, hot/cold) 

�
U

se V
erbs:  

�
S

top / go:  “I w
ant chair go,” “S

top!”   
�

P
ush / pull:  sw

ing, chair 
�

S
pin / turn / jum

p / run / throw
 / read / sleep / w

ake 
up / w

atch / see / have / w
ant / com

e / w
ork / play / 

sit / stand / open / help 
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�
E

xpanding V
ocabulary:  

�
U

sing P
repositions  

�
up / dow

n:  S
w

ing  
�

on / off:  lights, m
usic, com

puter, toy  
�

on / off:  sw
ing, tram

poline, floor 
�

in / out:  food, tunnel 
�

under / on:  table, slide  
�

Interjections:  yes, no, okay, please, thank 
you  
  

45 
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�
P

rogram
m

ing V
ocabulary for G

am
es

 
 

�
M

y turn!  Y
our turn! S

pin! R
oll the dice!  I got a m

atch! 
�

I w
in! Y

ou w
in!  

�
S

ocial G
am

es 
�

D
on’t B

reak the Ice, B
arnyard B

ingo, G
o F

ish, 
�

M
ake sure specific gam

e related vocabulary is pre-
program

m
ed in the device. 

�
G

am
e page versus finding vocabulary w

ithin device. 

�
P

eer play date or co-therapy (w
hen able) 

�
U

se the sam
e gam

e and script from
 individual therapy  

�
S

tructure, be organized  
�

V
isuals (turn taking card, schedule) 

�
M

odel! M
odel! M

odel! 

47 

�
Jokes P

age 
�

S
urveys: custom

ize based on child’s interests 
�

W
hat is your favorite…

? (exam
ple) 

�
O

ne question “D
o you like to sw

im
?” 

�
H

oliday or S
easonal questions 

�
S

cavenger H
unts 

�
A

sk other adults or children for needed 
item

s. 
�

G
et out of the therapy room

 to find item
s. 

�
Look for item

s for a craft or project. 

48 

�
S

et a routine, m
ake it the sam

e each group so the 
children know

 w
hat to expect  

�
U

se a schedule 
�

U
se visuals to help organize 

�
W

atch the children  during “free” play to see w
hat 

m
otivates them

- turn these activities into social 
turn taking activities or organized requests 

�
G

ive “breaks” throughout the group 
�

S
et high expectations then m

odify as needed 



49 
50 

�
G

reeting
:  E

ach child should greet the therapist and 
one other child, have the nam

es pre-program
m

ed 
prior to group using for “H

i +
 nam

e”  
 �

P
lay

:  F
irst observe to determ

ine interest, then 
facilitate turn taking and requesting       

 �
Literacy:

  S
im

ple repetitive books or interactive 
books that engage the children: expanding 
vocabulary, turn taking, com

m
enting 
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�
C

raft:  C
hildren m

ust request (from
 clinician or peers) 

item
s to com

plete craft:  glue, tape, pictures, scissors  
 �

S
nack:  G

aining attention prior to asking for the 
snack,  turn taking, requesting, com

m
enting, yes/no 

questions   
 �

G
am

e
:  T

urn taking, expanding vocabulary, 
com

m
enting:  N

ed’s H
ead / B

arnyard B
ingo “I have…

” 
U

se visuals, be organized, incorporate vocabulary 
from

 the literacy activity  
 �

G
oodbye 
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�
T

he student w
ill carry his/her device to various 

locations throughout the classroom
 for 80%

 of 
transitions.  

�
T

he student w
ill put 3-4 cells/w

ords together on 
his device to form

 phrases or sentences in the 
correct w

ord order to m
ake requests, com

m
ents, 

or to greet others given m
inim

um
 cues in 80%

 of 
trials. 

�
T

he student w
ill locate 5-10 new

 vocabulary 
w

ords in his device given m
inim

al prom
pts from

 
the clinician.  
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�
H

ave device/book out, accessible to child! 
�

T
rain child to carry w

ith him
 or her 

�
K

eep in sam
e place for quick access 

�
P

lan for charging of S
G

D
 

�
P

lug in w
ith phone and in room

 
�

P
rogram

 hom
e related vocabulary  

�
“M

atthew
 is crying.” 

�
“W

hen w
ill dad be hom

e?”  
�

“W
here is m

om
?”   

�
Q

uestions a child really w
ants to know

 
�

F
avorite videos, m

ovies, T
V

 show
s 

�
F

avorite places   
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�
D

evelop a H
om

e P
articipation P

lan 
�

O
utlines activities, com

m
unication partners, prom

pts 
�

Identifies w
hen / how

 a child w
ill com

m
unicate  

�
A

nalyze D
aily A

ctivities: 
�

S
etting table - requesting dishes 

�
G

etting dressed – requesting clothes (or clothes off) 

�
Look out w

indow
 together: 

�
C

om
m

enting, labeling  

�
T

ake A
dvantage of O

pportunities 
�

B
irthdays / S

easonal V
ocabulary and P

hrases 
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�
R

estaurants 
�

H
ave pictures m

ade for favorite restaurants  
�

P
rogram

 pages for specific restaurants:  
S

ubw
ay, A

pplebee’s  
�

A
dapt m

enus w
ith P

C
S

 or other sym
bols 

�
P

rogram
 w

hole phrases to increase speed 
�

“T
o eat, I’d like” – then pop up to food page 

(or specific eating out page) 
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�
S

tores 
�

S
tart out sm

all and be consistent 
�

P
lan a specific outing (D

on’t try on regular 
shopping trip!)  

�
B

ring com
m

unication book/device to store 
�

A
llow

 sim
ple requests w

hile at store “I w
ant…

” 
�

W
ork on “I see..”   

�
G

ive the child one thing to say “H
ow

 m
uch is 

it?” ��
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�
R

efer to “G
roup T

herapy” for ideas 
�

D
evice/book needs to be at school, out of back 

pack, and on – m
ay need to plan w

ho responsible 
�

S
tart out sm

all and be consistent 
�

T
rain aides!!!  S

how
 them

 w
here to find vocabulary, 

tell them
 to m

ake the child com
m

unicate, and 
encourage them

 to m
odel!! 

�
Identify m

otivating activities  
�

T
hink “out of the box”  

�
G

o to lunch w
ith child – requesting food, social lang. 

�
G

o to specials w
ith child – m

otivating activities 
�

T
rain teachers/aides to have child requesting necessary 

item
s:  glue, pencil, crayons (specific color), scissors 
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�
D

evelop P
articipation P

lan: 
�

Identify w
here / w

hat / w
ith w

hom
 a child can 

com
m

unicate:  Interview
 people w

ith w
hom

 child 
interacts, observe child as possible in class 

�
P

lan w
ith teacher how

 to incorporate into day: 
�

W
eather/C

alendar tim
e, ‘store tim

e,’ snack tim
e 

�
P

rogram
 / C

reate appropriate vocabulary  

�
C

onduct therapy in room
 as a m

odel!!   
�

M
odel student requesting necessary tools  

�
E

ngaging in task:  R
eading books 

�
B

IN
G

O
:  C

alling out B
ingo object  
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�
U

se device to choose activity during “choice tim
e”  

�
U

sing nam
es to gain attention 

�
P

repare other com
m

unication partners (other 
students, secretaries, etc.) 

�
G

ive child responsibility to requires them
 to use social 

language (e.g., taking or collecting attendance, collecting 
hom

ew
ork, passing out snack, etc.) 

�
N

ew
s P

age (S
chool N

ew
s, H

om
e N

ew
s) 

�
K

eep a com
m

unication journal/book to assist school team
 

w
ith program

m
ing needs 
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W
hile w

orking w
ith the child, consider the follow

ing: 
�

T
he environm

ent and how
 stim

ulating it is to the child 
�

T
he level of inform

ation you’re giving and expecting ~
 

Is it developm
entally appropriate? 

�
T

he child’s level of arousal, attention and sensory 
needs 

�
T

he child’s verbal abilities 
�

H
ow

 m
uch you are talking 

�
P

rom
oting verbal and non-verbal com

m
unication can be 

challenging.  W
hile som

e strategies are helpful for som
e 

children, they m
ay not be appropriate for others.  Y

our 
child m

ay require m
ore structure or m

ore 
play/m

ovem
ent, or a com

bination of both. 
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