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We will examine several areas:

?the elementary school where | work
in EIk Grove Unified School District...
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In Elk Grove Unified alone...
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OGENERAL ASSESSMENT
CONSIDERATIONS

DEFINITION OF A LANGUAGE-
LEARNING DISABILITY IN AN ELL
STUDENT
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°Our diversity in our public schools
is increasing in the 2icentury

There is increased focus on diverse
students in schools...
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° They can come as preschoolers, elementary
students, or adolescents; some are U.S.-
born, others are children of immigrants who
come to the U.S. for increased opportunities

SECOND LANGUAGE
ACQUISITION AND
BILINGUALISM

NORMAL PROCESSES OF SECON
LANGUAGE ACQUISITION

A. Interference/Transfer
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B. Fossilization

C. Interlanguage
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. Silent Period
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E. Codeswitching
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’ Codeswitching is used by
multilingual adults and children
around the world

F. Language Loss
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QMULTANEOUS AND SEQUENTIAL
BILINGUAL ACQUISITION
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grly infancy is the ideal time for a
child to be exposed to 2+ languages

Sequential acquisition:
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For example, if a Russian-speaking child is introduced to
English in preschool at age 4, he may stop speaking very
much in Russian for a time while he is trying to learn English
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Many variables make it challenging
to assess young ELLs
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SECOND LANGUAGE
ACQUISITION VARIABLES
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B. Sociocultural Variables
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IV. COGNITIVE-LINGUISTIC
SECOND LANGUAGE
ACQUISITION FACTORS
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°B. Separate vs. Common
Underlying Proficiency
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gmmins (1992, 2000) promoted the
CUP model, which states: (pp. 23-
25)
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gccording to the theory of Common
Underlying Proficiency...
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Practical Implications of CUP:
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°Often older learners with a solid L1

foundation perform quite well
academically

Because their solid L1
foundation supports the
learning of English and
academic content

Unfortunately, many of our ELL

students are “semilingual”
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C. BICS and CALP
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There is contextual support for the
interaction

o CALP (Cognitive-Academic
Language Proficiency)...
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These include reading and writing as
well as math and science
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Unfortunately, subtractive
bilingualism is much more common in

U.S. schools
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E. Ideal Bilingual Education

Situation
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When we extrapolate from BICS
to CALP...
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Qany English language proficiency tests
assess just BICS
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Quen we account for second language

acquisition phenomena...
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QIe need increasing numbers of

bilingual U.S. citizens to do business
our continually shrinking world

n

° The Native Americans have a saying: When you a

riding a horse and it dies, dismount--and find a ne
one. But many of us keep wanting to revive the olg
horse of standardized testing with ELL students.
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LEGISLATIVE REQUIREMENTS

E Congress wants to provide educational services
to children with disabilities in order to improve
educational results for these children. More and
more states are exploring alternatives for serving
more children in reqular education classrooms.

There is increased attention to diversity to prevent
inappropriate identification and
mislabeling...especially excessive referral of
minority special education students to more
restrictive environments

F The Individuals with Disabilities Education Act

E These materials must be administered in the

E Thus, we must assess students in both L1 and

LEGAL CONSIDERATIONS

(IDEA, 2004) states that testing and evaluation
materials used with ELL students must be
selected and used in a nondiscriminatory manner

native language, or the language in which the
student is most proficient

English in most situations
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PRACTICAL
STRATEGIES FOR—
INFORMAL,
NONSTANDARDIZED
ASSESSMENT

Evaluate the Student’s Communication
Skills in a Variety of Settings

How does the student communicate and
erform in the classroom—on the
layground—at home?

Assess Language Processing
Capacity
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Other studies have also had similar
findings:
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Swanson & Saez (2006). Growth in literacy and
cognition in bilingual children at risk or not at risk for
reading disabilities.
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Laing & Kamhi (2003) state that:

Laing & Kamhi go on to say that:
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is very advantageous to use assessment measures that
not rely on a child’s prior experience or world knowledge

According to Kohnert (2008, p. 95)

Use Dynamic Assessment

%

Questions to ask to compare the
student to similar ELL peers:

Response to Intervention (Rtl) utilizes the
rinciples of dynamic assessment
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Use Portfolio Assessment

Use Narrative Assessment

Evaluate RAN (Rapid Automatic Naming)
kills (Langdon, 2008)
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Use a Pre-Evaluation Process

%

When the student tells a story:

An excellent source of informal assessment tasks
English and Spanish):
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Assess Associated Motor Behaviors
3
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recommended resource for examining literacy skills

ustice, 2010):
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Use practical, informal measures such as a

checklist of possible LLD indicators
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Other informal measures we can use
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This is partially in response to No
Child Left Behind and IDEA 2004...

* |dea 2004 especially emphasizes
intervention for reading in the
early grades to prevent problems
later on

TN N\

What is Bakersfield, CA, doing for RTI for ELL
students in Tier 2? (1/07)

» Before children are on IEP, they are
screened

* In the 60 days between screening and
formal dx, pull them into speech room
and work with them to see how
modifiable they are; how quickly they
learn (neverstreaming)

AP | intM{ViC&without an IEP

* Kids go through SST—teachers have to do the
paperwork; can’t just knee-jerk refer to special
ed

» Parents need to know that they can’t just
request assessment; there is a process that
has to be followed (e.g., co-ops, SST)

« At-risk children: all-day kindergarten with
intervention; RSPs and SLPs go into the
classroom and work with children in areas
such as phonemic awareness; psychologist

orks with chjldren with social issues

In Waco, Texas and Phoenix,
Arizona: (spring, 2007)

* SLPs mostly see children who are on IEPs

» SLPs may be a little involved in supporting
reading/phonological awareness programs

« However, the schools usually hire special
teachers to conduct RTI

?‘\ \ N\

In Georgia: (spring, 2007)

Tier 1 = best teaching practices in the
classroom

Tier 2- Narrow it down —target students
who have lower state test scores—e.g.,
centers, guided reading groups—"bottom
5" kids in the classroom; these students
get more differentiated attention. There is
also after-school tutoring—done by
classroom teacher—no extra pay—part

o theifeguimggies.. -

Tier 2 continued:

Early intervention, Reading Recovery,
ELL services. Also have teacher-led
collaboration teams that meet 1-2 times
a month to discuss the “bottom 5” (SLP
usually is not there, but they could be).

Problem—teachers don’t want to
document what they do in the 6-8

RN L
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 Tier 3: Of the bottom 5, 3 respond and
2 do not. The 2 have a slower rate of
learning; achievement gap is widening.
These 2 go to Tier 3, where there is an
SST. Tier 2 is small group interventions;
in Tier 3, more 1:1 attention. This 1:1
attention should be provided by the
teacher, the ELL specialist...anyone on
the team. After-school programs may
be provided—these can be computer
programs, tutors—Title 1 money.

TN N\

 Tier 4. special ed! Tier 3 is not working,
so the special ed team assesses and
intervention can be provided. Focus on
inclusion.

* When the children are pulled out, the
clinicians focus on teaching curriculum.
SLPs support the curriculum.

» SLPs also go into the classroom and help
jge teagher differentjate instruction.
© \ &

North Highlands, CA (8/07)

» Write down—teachers—document what interventions
they are using

» Meeting as pre-SST team—roving sub makes
teacher come

» Reading recovery, literacy groups

 Hire retired assistant superintendents, principals,

dig\g chergfor after-school programs, and
transportatfon is i

 Title one teacher—starts later in the AM, but
also sees students after school—she is an
expert

« District sponsored preschools, head start,
full day kindergarten

* Therapy dog—qgypsy 10-year old read to the
dog

jtes d seyyices—children are pulled into
therapy for sho fvices with no IEP

In Richardson and Dallas, Texas (2/08):

+ Saturday school—teachers get extra $$$ -
-it is competitive—they want to do it; bus
provided, lunch also (8-12 AM). Not each
Saturday; heats up as standardized testing
looms.

« After school programs

« Reading curriculum—intervention during the

@y f(ow spagialist=—campus keading
specialist K

» Bubble-busters—pull-out during the day
for students who are right on the bubble
of not passing—one period a day all
year. Done by tutors, specialists who are
brought in—not special ed personnel

 High school before and after school, and
PM—teachers are paid extra stipend

T N\
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In San Diego, CA (2/08):

» There is a strong emphasis on early
intervention—before children come to
kindergarten

» SLPs are working with teachers and
parents on techniques such as expansion
of children’s language

TN N\

Oceanside, CA 4/08

» Excel model in kindergarten—see how
quickly children respond to instruction.
Excel is 45+ minutes of reading instruction
according reading level (eagles, sparrows,
buzzards, turkeys)

« Kindergarten through 5" grade—children
in lowest reading group have 1:5 ratio (2
adults for 10 children). Out of 10, 8 are

iio'@g@at. d 2 need special ed.

Junior high: Saturday school; people are
volunteering time; transportation is provided

Start-in program with 3" grade only; 5 in group; 4
responded really well, 1 will go to SST

SLP goes into special day class, works on
phonemic awareness every Friday

RSP does diagnostic treatment (neverstreaming)

dMarkgsite-pased program for phonemic
FwareneSX wor ith"ASD children

In lowa...(6/08; Cedar Rapids)

« Instructional decision making (IDM)

» 9 weeks of intensive service delivery to
students who are struggling (no IEP)

?‘\ \ N\

lowa City got a grant and analyzed data from
testing; needy students were invited to
participate in an after-school program

Kids got snacks; teachers were paid $25 an
hour; strictly voluntary

The focus was on math and reading—groups
were small

They re-tested the kids and analyzed the

¥®|€st s aBIG, very positive
difference! PHK

In San Francisco (8/08)

» At the SST meetings, they fill out a speech
and language checklist

* This determines whether further
assessment is needed

« In a preliminary way, this helps weed out
differences vs. disorders in ELL students

T N\
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« At the meeting, they suggest strategies to
be implemented in the regular education
classroom

« They reconvene some weeks later and
ask—were the strategies successful?

* They observe students in the classroom,
and tailor-make recommendations for
those students

TN N\

» Sometimes SLPs will see a child for a period
of time with no IEP (diagnostic therapy)

« If problems don't resolve, then there is formal
assessment and an IEP is developed

» Reading Recovery is used too—this is a hon-
special ed program where the student is seen
by a regular (non sped) educator; there is no
SST.

Ry M
« |f this is not en . reistamSST

San Joaquin, CA (1/09):
« SLP and Resource Specialist do Tier 2

intervention with 5 lowest second
graders—prereading, vocabulary, etc.

« Do it for about 6 weeks, 1 hour a day

» VERY effective in helping distinguish
language difference vs. disorder

?‘\ \ N\

« Informal diagnostic teaching—done in the classroom,
esp. for articulation therapy

» Academy of Reading—12 weeks after school every
day with regular ed teachers—1.5 hours; sort of like
Sylvan Learning Center; math is available too

« If this isn’t enough, they are tested for special ed

» Take 20 lowest 2" graders and put them in a
classroom with student teacher and 2 reading
teachers—see if they can bring the kids up—very
intensive instruction—all day—sped referral if this
Foesh't Wk

Des Moines, lowa (lowa Culture and
Language Conference, 2/09)

» Several months of intensive services with
no IEP

 After school programs where teachers got
paid to help kids in math and reading

* The after school programs were especially
successful

TN N\

Los Angeles County 3/09 (40+
districts)

« ABC Unified has been working on Rtl for
about 5 years—general plus special ed

« Starts with principals and their leadership

* RSPs who have part-time caseloads go
into the classrooms and work with lower-
functioning students

T N\

23



» Some gen ed students at risk go into the
SDC classrooms for reading and math

» RSP went into history classroom (high
school) and worked with the teacher—
students’ grades really went up

» Preschool setting: Kids will come in and get
assessed—if the child needs intervening
services, they hold off on checking the
disabilities page and send the child to a
local school for 6-8 weeks for tx—if that is

‘lomnwh,“tmersped

 Saturday school, after school tutoring,
collaboration with other after school
programs

« Resource teachers go into the classroom
and teach collaboratively with the classroom
teachers

« Then, at another level, students go to the
Learning Center

« At first the participation is voluntary, but it
Ray be Nsig

» There are math and reading tutorials
e SST process is used

» They try to keep students with the gen ed
population as much as possible

?‘\ \ N\

San Bernardino 5/09:
EXCEL —phonemic awareness program

SLP goes into Kindergarten and first grade for
phonological awareness

Kindergarten teachers tutor students who are
below proficiency instead of prep time

Desert/Mt. SELPA Rtl SLP Project training
SLPs to go into general ed classes; covers
language and phonological awareness

?‘\ \ N\

» SLPs go into special ed and regular ed
classes and do language therapy with the
kids on their caseloads as well as other
kids in the classes

» So, it's a twofer—language kids already
on the caseload get seen for therapy (in
the regular classroom) and other children
who are not on IEPs benefit too

« Social skills lessons—role playing with
peers

T N\

Oakland, CA 8/09

 Lindamood Bell
» Special tutors
« Lots of parent and community participation

« SLP goes into kindergarten once a week,
works with whole class, keeps her eye on
kids who are struggling, tries to catch them
before they fall

T N\
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* SST meeting—do classroom observations
 Fast Forward
« Short term speech therapy without an IEP

« High school kids come in and volunteer to
help out with younger children

TN N\

Norwalk-La Mirada, CA 8/09

¢ Fast Forward

¢ Grade level teams look at data and recommend
interventions

« Intervention teams into classrooms for blocks K-2
(instead of pullout), look at how well students
learn; team assesses every other week,
regroups students based on this

¢ Team is RSP, classroom teacher, instructional
aides

* Progress is evaluated by DIBELS

.frq‘nqipﬂrovi“

McAllen, Texas 9/09:

« 3-tier process (gen ed teachers do these
intervention—they don't like it)

» Tier 2 = extra interventions
* Tier 3= even more intensive interventions

o |If this%es not work, IEP
R RN "

» Saturday school, tutorials before and after
school

» Super Saturdays are focused on test
preparation

» Gen ed teachers are paid for this

* Pullouts during the school day—students
get pulled into the hallway and worked with

?‘\\ \

« MANOS program—for students
struggling with reading—migrant,
immigrant children

* Full inclusion teacher can work with
students who are struggling in the
classroom

TN N\

10/09 In Nebraska:

» Dept. of Ed chose 30 districts to be pilot
districts

* Reading fluency was chosen as an Rtl
target—easier to measure

« The teachers and principals have to really
be for Rtl, or forget it

T N\
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» Use DIBELS—children who test at 12t
percentile or below get Rtl

« 8-week interventions, progress monitoring,
change strategies that aren’t working

« SLPs are moving to seeing kids who are not
on IEPs; SLPs are getting used to the idea

» Hard when caseloads are large

TN N\

« If kids are being seen by SLPs for Rtl
(and there are no IEPSs), those kids are
counted toward workload

» They are doing Rtl for articulation—it is
a choice for SLPs to do this—about
80% of SLPs are doing “speedy
speech” or intensive artic

» They do get parent permission even
though the Nebraska Dept. of Ed said

- Yhadid‘m

« Student gets excellent services without all
that paperwork

» They pull the student into the hallway for 5
minutes and work with them

* The SLP carries a basket of materials
around

* The feedback: the kids and teachers love it,

iﬂd{h ids really “taking off” in their
progress n&

Even in 5 minutes, the SLP can get 100 sounds
produced (the service is provided 1:1)

The therapy is tied to the curriculum
This intensive therapy goes on for 8 weeks

If the students are not responding, they may be
enrolled in therapy

T@Q Q h%ng aseloads decrease in size so
SLPs tan orkWage and literacy

« They are working on Rtl in writing—piloting 4
different interventions—psycholgists are
taking the lead on that

« They are working on positive behavior
supports (behavior specialist does this)

« No attitude of “Rtl is how we get kids into
special ed.” Rather, the focus is “How do we
help support kids through Rtl so they don't
need special ed?”

TN N\

Irvine, CA 10/09:

High school has a freshman mentoring
program; peer mentors
After school free tutoring—high school peer,
university student
Office hours—students can find out their
grades, get extra help
SRT process—what are the problems? Group
of people who meet weekly to problem solve
Remedial classes—reading and writing skills
(non sped), algebra classes

L AN S
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Tutorial 3x/week—students sign up to make
up work, study—>built into schedule

Study skills classes

Project Success—teaches students how to
study, how to be organized (regular ed
function)

District-wide assessments every trimester—
shows where the students are—then
students are moved into 3 different levels in
the classroom—those who struggle are
given extra support

RardntSre bw progress

 High school—bell schedule that has
built in collaboration time—meeting with
other teachers is not outside the school
day

» Materials are provided for needy
students

 Professional learning community—
restructure the school day so there is
time built in to discuss students who
are struggling, brainstorm strategies

« ***Build collaboration time INTO the

X" ms\ctiok

One school in Irvine did the
following:

« Layer one : teacher is concerned about a
child, meets with parents, gives them
strategies for use at home (parents
implement 6-8 weeks)

« Layer two : teacher implements classroom
strategies and DOCUMENTS student'’s
progress; collects data

?‘\ \ N\

Layer 3:

« Teacher brings data on interventions that
were implemented and the impact on the
student’s progress

« MUST bring data—required

« If data show that classroom strategies
aren’t enough, THEN there is a special
education eval

?‘\ \ N\

The impact of this:

* Is that referrals of ELL students for sped
evals have really gone down

» The students are progressing very well in
the classroom

» Teachers don't like collecting data, but this

ethod has_been extremely effective
{‘\ g NM

Our most precious national
resource is our children....

Let’s support them in
developing and using all
their potential to create
better lives for
themselves and for the
next generation

Thank you for all the

hagrd workyou dg for the
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