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Workshop Objectives; participants 

will:
1. Discuss laws impacting service delivery

2. Examine factors impacting the language(s) 
used in therapy

3. Describe the impact of ELL status on students 
with LLD

4. Explain how to incorporate multicultural 
materials and strategies into general and 
special education activities and settings

5. List strategies for modifying the physical 
environment to help students best access 
the curriculum



6.  Describe general intervention strategies that can 
be used to increase language skills across 
settings

7. Explain a hierarchy of vocabulary development

8. Discuss how to tie therapy into the general 
education curriculum

9. Identify practical strategies for increasing the oral 
and written language skills of preschool, 
elementary, and adolescent students

10. Summarize ideas for helping increase family 
involvement

11. Define the term executive functioning and list 
strategies for increasing EF skills in students

12. Define and discuss Response to Intervention



My storyé

I was born in southern CA

When I was 6, my family went to the 
Philippines where my parents served as 
Baptist missionaries for 10 years

For several years in elementary school, I 
was the only White child

I went to boarding school for grades 5 
and 7-12

We came back to the U.S. when I was a 
17-year old college freshman



At my school, we have a great deal of diversity; 91% of our 

students are students of colour; 9% are White. Many come 

from welfare homes. The school has 900-1000 students.

I. INTRODUCTION



In my district as a wholeé

Children represent between 80-90 
different language groups

They come from all over the world. 

Sacramento, California and New York 
have the largest numbers of immigrants 
from the former USSR in the entire United 
States



Thus, it is the overall goal of this 

workshop to present ideas and 

strategies that are:

widely applicable to ELL students from a 
variety of cultural and linguistic 
backgrounds

useable by monolingual English-speaking 
clinicians as well as bilingual clinicians, and

easy, inexpensive, and fun to implement!



As much as possible, the ideas 

presented will be:

Practical for use on ñMonday morningò

Useful for tying in with the general 
curriculum of the school

Representative of evidence-based 
practice



Evidence-based practice: 

Requires an integration of best research 
evidence for clinical procedures with sound 
judgment and clinical expertise (Roseberry-
McKibbin & Hegde, 2010).

Means that as much as possible, we as 
clinicians should use only those procedures 
that are supported by research. 



The ideas presented  will be 

applicable to a range of settings, 

including:

Speech-language therapy pull-out 
rooms

Self-contained special education 
classrooms

General education classrooms



You are encouraged to:

Share these ideas with general 
education teachers as much as possible

Help general education teachers to 
understand that the more they help us 
implement the ideas presented, the 
faster our students will progress!



II. LANGUAGE-LEARNING 

DISABILITIES IN ELL STUDENTS
Â A. Legal Considerations

Â The IDEA (Individuals with Disabilities Education Act, 
2004) states that students who speak a second language 
must be assessed in both the primary (first) language and 
English

Â These students must show delays in BOTH the primary 
language and English in order to be diagnosed as having 
LLD (language-learning disability). 

Â An ELL student has a true LLD if he experiences 
difficulties learning in BOTH languages

Â A LLD affects the studentôs ability to learn any language



Â The student with age-appropriate L1 
skills and low scores in English is 
NOT LLD and is not a candidate for 
special education (Roseberry-
McKibbin, 2008; Kohnert, 2008). 

Â We must make teachers and 
administrators aware of the 
difference between a student with 
normal underlying language learning 
ability who needs more time and 
exposure to English (non special 
education) and the student who is 
truly LLD (qualifies for special 
education).



There is increased focus on 

diverse students in our schoolsé

Â English language learners now 
represent 9.6% of all students 
enrolled in public pre-kindergarten 
through grade 12 classes in the 
U.S.; 67% of these students are 
enrolled at the elementary school 
level

Â The No Child Left Behind Act 
(2001) has put strong emphasis 
on achievement for low-income, 
diverse, and English language 
learner students


