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Introduction and Literature Review

Expanding Expression Tool and General Descriptions

Other Writing Prompts and the Curriculum

Summary, Q&A, and Group Dance
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What we’ve learned about learning...
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Multi-Sensory Learning
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Robles, Teresita del Rosario Caballero & Uglem, Craig Thomas Chase. 2003.
Multisensory Instruction in Foreign Language Education.



‘covers the greatest number
of individual preferences’

Robles, Teresita del Rosario Caballero & Uglem, Craig Thomas Chase. 2003.
Multisensory Instruction in Foreign Language Education.
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Strategies and Learning
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Robles, Teresita del Rosario Caballero & Uglem, Craig Thomas Chase. 2003.
Multisensory Instruction in Foreign Language Education.



Teaching Styles and Retention

National Training
Institute
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Information enters the
‘ brain via the senses
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[ The thalamus decides whether
) / the information is important

N based on past experiences
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Literature Review: Defining

What we’ve learned about defining words...
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Nippold, Mariyn A; Hegel, Susan L. Sohlberg, McKay Moore Schwarz, Lisa E. (1999).
Defining abstract entities: Development in pre-adolescents, adolescents, and young
adults. Journal of Speech, Language, & Hearing Research, V42n2, 473-481.



XisayYthat Z

1 or more

superordinate characteristics
category term

word defined

Nippold, Mariyn A; Hegel, Susan L. Sohlberg, McKay Moore Schwarz, Lisa E. (1999).
Defining abstract entities: Development in pre-adolescents, adolescents, and young
adults. Journal of Speech, Language, & Hearing Research, V42n2, 473-481.
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HOW THE TOOL ORIGINATED
&
WHO IT IS USED WITH TODAY















STUDENT
SAMPLES
AND
ACTIVITIES









BASELINE




USING THE EET

First Session: 45 min.




USING THE EET

First Session: 45 min.
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...ways to use the EET during tx sessions and in the
classroom. How to incorporate therapy materials?
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Complete writing using stickers
Cut apart

Re-arrange their sentences
Write their paragraph

























Baseline: Similarities and Differences




Notes with
the EET




First Draft after
using the EET










DO NOT PROCEED UNTIL STUDENTS BECOME
VERY FAMILIAR WITH COMPLETING
GENERAL DESCRIPTIONS USING THE EET.
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Parts/Procedures
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Oral Walk Through
Note Modification
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Turning Notes
into Paragraphs
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Q&A
Writing from Prior
Knowledge
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Carry-over/internalization l

Repetition and use across many
different assignments and learning
situations will facilitate carry-over.
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Whole group descriptions that are teacher lead

Individual descriptions (show and tell, etc.)

Individual descriptions

Grade Tasks Mode of Communication
Kdg Learn the EET symbols Oral
Whole group descriptions that are teacher lead | Oral or written by
teacher
1st Review the EET symbols Oral

Written by teacher,
students dictate

Oral

Written at the word to
sentence level




Progression- Second

Grade Tasks Mode of Communication

2nd Review the EET symbols Oral

Whole group descriptions that are teacher lead | Oral or written by

teacher
Review individual descriptions Oral
Review individual descriptions Written, sentence level
Teach individual descriptions, higher level Written, paragraph level

Whole group introduction of writing from prior Written by teacher,
knowledge students dictate orally




Progression- Third

Grade Tasks Mode of Communication
3rd Review the EET symbols Oral
Review general descriptions in a whole group Oral and written

Students complete descriptions (games, written Oral and written
assignments, etc.)

Written by teacher as

Complete writing from prior knowledge examples students dictate orally

In whole group

Students complete writing from prior knowledge | Oral and written
(multiple trials)
Written by teacher as
Complete biography example in whole group students dictate orally

Students complete biographies/autobiographies Written, then share orally
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Grade

Tasks

Mode of Communication

4th

Review the EET symbols

Review general descriptions in a whole group

Students complete descriptions (games, written
assignments, etc.)

Complete writing from prior knowledge examples
iIn whole group

Students complete writing from prior knowledge
(multiple trials)

Complete biography example in whole group

Students complete biographies/autobiographies

Oral

Oral and written

Oral and written

Written by teacher as
students dictate orally

Oral and written

Written by teacher as
students dictate orally

Written, then share orally
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Grade |Tasks Mode of Communication
G5th. | Review the EET symbols Oral
12th

Review general descriptions in a whole group

Students complete descriptions (games, written
assignments, etc.)

Complete writing from prior knowledge
examples in whole group

Students complete writing from prior knowledge
(multiple trials)

Complete biography example in whole group

Students complete biographies/autobiographies

Oral and written

Oral and written

Written by teacher as students
dictate orally

Oral and written

Written by teacher as students
dictate orally

Written, then share orally




Summary

Literature Review: Reflect:
3 styles of learning Curriculum relevant practices
Multisensory = reach more Targeting written expression
students Service delivery models
Teach strategies- not content Ways targeting semantic
specific/transferable language skills
Aristotelian definitions are Where to begin with EET for tx
preferred Language in the classrooms
Expanding Expression: Conclusion:
General descriptions, writing Summary of today’s presentation
from prior knowledge, Final Reflection Questions
biographies/autobiographies Questions and Answers
Categorization, functions, Evaluation
appearance, composition,
location, associated parts
Introducing, baseline,
supporting, hierarchical
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