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Session Objectives

• At the end of the session, participants will 
be able to
– Describe literacy for students with significant 

disabilitiesdisabilities
– Discuss the components of effective literacy 

instruction for students with ASD 
– Describe at least one model literacy lesson for 

students with significant disabilities 



Advanced Organizer

1. Defining Literacy
2. Conceptualizing Instruction
3. Constructing Meaning

– Learner specific factors that influence meaning 
construction

– ASDs as an example
– Assessment

4. Designing Quality Literacy Instruction
– Balanced Literacy Instruction
– Model Lessons and Resources



Big Ideas

• Literacy is communication, communication is 
literacy
– Without communication, there is no literacy

• The critical role of academic engagement time• The critical role of academic engagement time

• Literacy is essential to independence

• Literacy should be both authentic and functional, 
which is defined by the needs of each individual 
learner



Big Ideas

• Difference, not deficit 

• ALL students are entitled to quality • ALL students are entitled to quality 
balanced literacy instruction everyday
– Our job as educators is to bring students to 

their maximum literacy potential 



DEFINING LITERACY



What is Literacy?

• What are the specific 
activities that come 
to mind when you 
think of reading and 
writing in your own 
life?

• How are reading and • How are reading and 
writing defined in 
schools for 
students?

• How are these 
different or similar?



What is Literacy?
• http://www.youtube.com/watch?v=SbYJTZ

G_o3o

• http://www.youtube.com/watch?v=D215ea• http://www.youtube.com/watch?v=D215ea
rtxSo&feature=related

• http://www.youtube.com/watch?v=C69fU_
EfODI



Components of literacy

• Reading

• Writing

• Speaking• Speaking

• Listening

• Viewing



CONCEPTUALIZING LITERACY 
INSTRUCTIONINSTRUCTION



Reading and Writing as Communication

“For all children to become members of their literate 
communities, we must consider reading and writing 
not as end products but rather as socially constructed 
communicative practices that begin to emerge early in 
childhood as other communicative abilities do. Both oral 
and written language are thus best viewed as primarily 
communicative practices, and an intervention to achieve 
that end is best viewed as situated practice. that end is best viewed as situated practice. 
Consequently, to support emergent literacy 
development, we want to consider… the social, 
functional, physical, and emotional contexts of the  
literacy event so that both oral and written 
communication and language development can be 
focused upon” (Kaderavek & Rabidoux, 2004, p.239)



Conceptualizing Literacy Instruction for 
Students with Significant Disabilities

• Not a readiness model

• Not “drill and kill”

• We ARE talking about literacy interventions that
– Presume competence 
– Provide every learner with opportunities to read and 

write everyday
– Balance explicit and holistic instruction
– Are both authentic and functional



Interactive to Independent Literacy
(Kaderavek & Rabidoux, 2004)

1 Focus on joint attention and response/engagement in literacy activities with a partner. 
Onus for building engagement is on the partner.
Begin with individual’s interests.

2 Focus on mutual interactions and turn taking between the emergent learner and the 
literacy partner; high levels of reinforcement while participating in a variety of literacy 
interactions.
The partner builds on the individual’s gestures, vocalizations, words, etc..
If the teacher asks the child to engage in skills “beyond the child’s interest or ability, If the teacher asks the child to engage in skills “beyond the child’s interest or ability, 
then the balance and the dynamic social support of the interaction may be lost” (p. 246).

3 The individual begins to understand the “symbolic relationship of written language 
forms” (p. 246). 
For example, they begin to that the printed text corresponds with the words the partner 
reads.

4 The learner begins to use conventional literacy skills with support.

5 The learner independently uses conventional literacy.



CONSTRUCTING MEANING



The 
Learner

Meaning 
Construction

Adapted from Jennings, 
Caldwell, & Lerner (2006)

Construction



The Complex Nature of Constructing 
Meaning

• Reader specific factors influence the 
development of a situation model consistent 
with a text  
– Purpose and stance– Purpose and stance
– Schema
– Attention 
– Memory
– Social communication factors 



Differences that may Influence Meaning 
Construction

• Differences in life experience (Broun, 2004) and 
background knowledge  (Wahlberg & Magliano, 2004)

• Differences in cognitive processing and learning style
– attention and memory
– Auditory vs. Visual (Hoffman & Norris, 2006)– Auditory vs. Visual (Hoffman & Norris, 2006)

• Social communication differences (examples below) 
(Carnahan & Borders, 2011)
– Joint attention
– Language  
– Perspective taking



The Big Picture

• Students with significant disabilities may have 
difficulty identifying purpose, accessing relevant 
background knowledge, identifying and attending 
to important points, and integrating information to 
create meaning 

• Educators must support students in• Educators must support students in
– Identifying relevant background knowledge
– Identifying important points throughout the text
– Creating links between BK and main ideas to support 

inferences
– Developing situation models that align with the text.



An Example: ASDs



Understanding how Students with 
ASD Approach Text

• Three Emerging Profiles

– High functioning comprehender

– Imaginative comprehender

– Text bound comprehender
Carnahan et al., in press; 
Williamson et al., 2009



High Functioning Comprehender: Mark

• Characteristics: high-functioning, 
absence of severe language difficulties, 
abundant general knowledge

• Reading situation: one-on-one, narrative 
and expository text at the instructional and expository text at the instructional 
level , varied text length, varied picture 
support

Williamson et al., 2009



HFC Performance Inhibitors (Mark)

• Propensity for literal interpretation 
– How would you feel if you were given an airplane? (Researcher question, 

M, TA, 11.18.08)
– “I would just say, I don’t know how to fly a plane.” (M, TA, 11.18.08)

• Difficulty interpreting character motives 
– Sometimes when Dale goes to school, the pig will follow him.  The children 

at school will laugh when they see the pig and Dale. (The Farm, level 2)
– When asked how Dale might feel during this exchange, Mark replies, “His 

head explodes because the boys and girls are laughing.”  (M, TA, 11.12.08)head explodes because the boys and girls are laughing.”  (M, TA, 11.12.08)
• Difficulties with “why” questions 

– Why is it a big deal to get a pony? 
– “Well, it’s like when they have cats and you can’t keep them all.  They share 

them.  You get one and sell one, I think.” (M TA, 11.18.08)
• Flights of fantasy

– Every topic was logically connected back to perseverative topic (e.g., a 
story about a girl receiving mail was connected to mailrooms located on 
historical ocean vessels).

Williamson et al., 2009



HFC Performance Facilitators (Mark)

• High interest in reading 
– Mark’s interest in reading was reported by 

his mother, teacher, and Mark

• Academic perseverative topics
– Teacher and parent report heavy interest in – Teacher and parent report heavy interest in 

science and history
– Thinks alouds suggest wide general 

knowledge 

Williamson et al., 2009



Action Strategies Employed by Mark
• Use of comprehension strategies including making 

text connections
– Text-to-self (e.g., story about a girl receiving a letter reminds 

him of cards he receives from his relatives that contain 
money)

– Text-to-text (e.g., story about pig at school reminds him of a 
cartoon that features a similar story)cartoon that features a similar story)

– Text-to-world (e.g., connects to historical events made 
during reading)

• Visualization (e.g., sees adults in pilgrim costumes 
playing hide and seek during an expository piece 
about the origin of hide and seek)

• Questioning the text
Williamson et al., 2009



Mark Questioning the Text

Many children like to play “hide and seek.”

Hide and seek did not begin as a game. 

It started many years ago in a far away land.

C: Yeah. So what are you thinking about?  
M: What year did hide and seek begin?
C: What makes you ask that question?
M: Many years ago. What year?  In the 1600s?
C: I don’t know.  That’s an excellent question.  I could 
probably find out on Google. 
M:   Yeah. Hide and Seek did not begin as a game.  
It started…
C: Okay.  Stop right there.  What are you thinking C: Okay.  Stop right there.  What are you thinking 
about now?  
M: I was reading my mind.  It began many years 
ago.  
C: You are not just reading that in your mind.   You are 
reading that on the paper too.  It’s hard to just read it 
by sentence isn’t it.  Go ahead read that last sentence.
M: It started years ago in a far away land.
C: Okay.  So now tell me what you’re thinking about.
M: Hide and seek.  It started in a land.  What’s [t he 
land’s] name?

Carnahan et al., in press; 
Williamson et al., 2009



Consequences of Action Strategies 
(HFC, Mark)

• Intended
– When reading instructional level texts, explicit and implicit 

comprehension questions were answered with a high degree 
of accuracy

• Explicit questions answered correctly more than 90% of the 
time (28/30)

• Implicit questions answered correctly more than 70% of the • Implicit questions answered correctly more than 70% of the 
time (22/30)

• Unintended 
– Interactions between action strategies and moderators 

impeded answering implicit comprehension questions less 
than 30% of the time

Carnahan et al., in press; 
Williamson et al., 2009



Imaginative Comprehender: Ethan 

• Causal conditions: language difficulties, 
lacked interest in the external world, artistic, 
visual

• Context:  best comprehension outcomes 
(75% or above) occurred when reading 
expository text, arranged in sentences, with expository text, arranged in sentences, with 
picture support, and adequate background 
knowledge
– Comprehension decreased (to 50%) when 

expository text length was increased to 
paragraphs, Ethan lacked adequate background 
knowledge and/or the text did not include picture 
support

Williamson et al., 2009



IC Performance Inhibitors (Ethan)
• Think alouds reflected scripting (e.g., reciting Sam I 

Am).
• Language concerns

– Orthography (e.g., answered “Sunday” when the text said 
sunny day; answered “grills” when the text said gills)

– Semantics (e.g., omission of plurals, problems with 
prepositions)

– Syntax– Syntax
• Incorrect responses often used appropriate syntax (e.g., “red” 

for black and white) 
– Difficulty with “why” and “where” questions

• Why questions answered with where answers

• Under-developed conceptual knowledge
– Lake characterized as “a water” and “pond” 

Williamson et al., 2009



IC Performance Facilitators (Ethan)

• Linkage to topic of interest
• Visual representations of 

comprehension (e.g., drawings and comprehension (e.g., drawings and 
writing)

Williamson et al., 2009



IC Action Strategies (Ethan)
• Texts used as generative devices for the creation of 

different stories.
• Use of comprehension strategies

– Makes inferences without prompting (e.g., owl is depicted 
flying to look for his sister, which is ambiguous in the text)

– Resolves anaphora without prompts
• Used “her” in place of Ann
• Used “her” in place of sister

• Use of rote responses to questions
– Why questions answered with incorrect statements that 

began with because (e.g., Why do animals swim? “Because 
they are turtles.”)

– Feeling questions answered with random adjectives
• Scripting during the “reading” of texts of little interest

Carnahan et al., in press; 
Williamson et al., 2009



Generated Story
The owl was scared.

He could not play.

He could not eat.  

He could not find his sister.

He looked in the bush.

He looked in the creek

He looked in the tree.

He found her!

Owl is happy.
Carnahan et al., in press; 
Williamson et al., 2009



Consequences of Action Strategies
(IC Ethan)

• Intended
– Generated stories sometimes facilitates text comprehension 

when
• Congruence between the text and the generated story

– Text-related inference and resolution of anaphora facilitated 
text comprehension

• Unintended• Unintended
– Generated stories moderate comprehension

• Disassociated with the text
• Blend the text with the imagined, which distorts comprehension

– Rote frames did not facilitate accurate question answering
– Scripting afforded staying in a world unrelated to the text

Williamson et al., 2009



Text-bound Comprehender: Leslie

• Casual conditions:  language difficulties, 
visual, flat affect, world knowledge limited 
(i.e., local and practical), preference for 
familiar stories

• Context: best comprehension outcomes • Context: best comprehension outcomes 
occurred with narrative texts (75% or above), 
picture support and background knowledge 
were not factors

Williamson et al., 2009



TBC Performance Inhibitors (Leslie)
• Preference for familiar texts (noted by mother)
• Recall often limited to the most recently read portion 

of the text 
– They knew spring had started when they found a bird or 

flower.
– “Birds, flowers, that’s all.”

• Limited knowledge of vocabulary (e.g., called a mail • Limited knowledge of vocabulary (e.g., called a mail 
carrier “the woman”) 

• Language concerns
– Problems with semantics (e.g., give and get; “invite your 

friends” instead of invitation)
– Problems with syntax (e.g., verbally, she responded, “Kay 

only had one letter” was written as, “Kay’s only had one 
letter’s name.”

Williamson et al., 2009



TBC Performance Facilitators (Leslie)

• Cooperative
• Writing facilitated thinking and verbal 

expression (e.g., she would write out 
what she was thinking about before what she was thinking about before 
verbalizing her thoughts)

Williamson et al., 2009



Action Strategies (TBC, Leslie)
• Reliance on text

– Mimics text pattern of predictable text to 
answer questions

– Used text to formulate answers

• Drew inferences from pictures
• Interpreted anaphora

Williamson et al., 2009



Action Strategy (TBC, Leslie)

• L: (reading) Adults played hide and seek when 
winter was over.  People were tired of the cold.  
They wanted to know if spring was on the way.

• C:  Alright.  So, if you could tell me what you’re 
thinking about.  You can use your words or write 
it down or draw a picture.it down or draw a picture.

• L:  Spring was on the way.
• C:  (paraphrases answer) Anything else you’re 

thinking about as you were reading?
• L:  Adults and children playing hide and seek

Carnahan et al., in press; 
Williamson et al., 2009



Consequences of Action Strategies 
(TBC, Leslie)

• Intended
– Making inferences from pictures improved score on 

comprehension questions
– Being bound to the text (i.e., mimicking text pattern and 

using the text to answer questions) facilitated performance 
on explicit questions

• Unintended• Unintended
– Difficulty determining main ideas since all details where 

equally important
– Background knowledge was not activated to assist with 

making text inferences
– Anaphora was resolved incorrectly much of the time, which 

impeded comprehension

Williamson et al., 2009



Emergent Theory
How Students with ASD Construct 

Meaning from Text

Action Strategies Comprehension

Text

Mediators and Moderators 

•High-functioning

•Imaginative

•Text-bound 

Williamson et al., 2009



Designing Quality Literacy 
Instruction: Instructional 

Considerations



A Few Comments on Assessment

• Many students with significant disabilities have 
knowledge and skills that they are not able to 
demonstrate. 

• Frequently, assessments need to be modified to 
actually gain valuable information.

• Students may need to be taught how to do the 
assessment before they can show what they know.

• Assessment informs instruction… ongoing 
assessment/data collection and analysis is crucial. 



A Few Comments on Assessment

• Examples of assessment considerations
– Social Communication 

• Joint attention
• Communication forms and functions
• Engagement

– Emergent Literacy Skills
• Concepts of print
• Phonemic Awareness/phonics • Phonemic Awareness/phonics 
• Foundational writing skills

– Conventional Reading and Writing
• Reading level using an IRI
• Understanding of story structure

– Cognition
• Memory and attention



Assessment Resources

• Valuable resources available in your state:
– http://sda.doe.louisiana.gov/Site%20Pages/Alt

LiteracyView.aspx



LSDOE Assessment Flowchart available at 
the LSDOE



Assessment Rubric available at the LSDOE



General Instructional Considerations

• QLI aligns with the needs of each individual 
student and may include

– Organized classroom environments
– Visual supports
– Structured instruction
– Embedded supports
– Maintenance and generalization planning 

(Hume, in press)



Organized Classroom Environments

• Organize the physical space:
– Use visual supports to organize environments so

• It’s clear which activities take place in each area
• Clearly communicate expectations
• Limit distractions

• Resources:• Resources:
– http://www.youtube.com/watch?v=ZIPhvHfZGB0 (structured 

teaching lecture)
– Susan Stokes overview of structured teaching -

http://www.specialed.us/autism/structure/str10.htm
– TEACCH http://www.teacch.com/structureteach.html



Visual Supports • Visual supports
– Visual schedules (match schedules, 

PDA, calendar, etc.) tell students 
where to go

– Structured work systems provide 
information about what to do when 
they arrive

– Visual directions or organization

• Resources• Resources
– www.ocali.org – AIM module on 

visual supports
– Resource: Classroom Choreography 

http://www.iidc.indiana.edu/irca/education/
Choreography.html

– Google Images –
www.googleimages.com

– Linda Hodgdon - http://www.lindahodgdon.com/
– University of Florida - http://card.ufl.edu/visual.htm



Simplify Visuals for Students with Visual 
Impairments 

•Graphics may work for 
students with visual 
impairments, if they are 
simplified. 

•These pictures are from 
http://www.symbolsinclusi
onproject.org/projects/ind
ex.htm
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Things I need for partner reading

1. My device

2. My book 2. My book 

3. Sticky notes
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Visual organization



Using a Visual to Support Concept 
Development

http://www.symbolsinclusionproject.org/projects/index.htm



Structured Instruction
• Structured instruction

– Incorporates ongoing data collection and analysis 
– Incorporates strategies that aligns with the strengths, 

preferences, and learning style of teach individual
– Examples include systematic prompting, chaining, using 

visual supports to organize materials/activities, etc.
• Resources• Resources

– NPDC on ASD (EBP) 
http://www.fpg.unc.edu/~autismPDC/resources/resources_
public_ebp.cfm

– Resources for organizing activities www.preschoolfun.com
– Effective educational practices for students with ASD 

http://www.edu.gov.on.ca/eng/general/elemsec/speced/aut
ismSpecDis.pdf



A Few Comments about Prompting

• Least to most or most to least?
• Be systematic in planning to use and 

planning to fade prompts
• Consider alternate/technology based • Consider alternate/technology based 

prompts
– PowerPoint
– Light cues
– Video prompting



Ellie’s Going Out (Embedded prompt)



Using a Task Analysis as an Embedded  Prompt 
to Search the Web

(from Hume, in press)

1. Select Internet search engine.
2. Type in search topic of interest.
3. Read the question on first index card (e.g., 

“How did Judy Blume come up with the title 
SuperFudge?”).

4. Read/scan the content on the Web site to 
determine if the answer to the question can 
be found on that page.

5. If the answer can be found on the Web site, 
write the answer on the front of the index 
card. 

10. Read/scan the content on the Web site to 
determine if the answer to the question can 
be found on that page.

11. If the answer can be found on the Web site, 
write the answer on the front of the index 
card. 

12. Turn the index card over. Write the name of 
the Web site on the back of the index card.

13. Read the question on your second index 
card. 

14. Read/scan the content on the Web site to card. 
6. Turn the index card over. Write the name of 

the Web site (e.g. 
www.judyblume.com/books/fudge/superfud
ge) on the back of the index card.

7. If the answer cannot be found on the Web 
site, use the mouse to click on the green 
“Back” arrow.

8. Move the cursor with the mouse down to 
the Web site of choice.

9. Single click the Web site of choice. 

14. Read/scan the content on the Web site to 
determine if the answer to the question can 
be found on that page.

15. If the answer can be found on the Web site, 
write the answer on the front of the index 
card. 

16. Turn the index card over. Write the name of 
the website on the back of the index card.



Embedded Supports

• Embedded supports include
– Choice
– Priming
– Video models
– Engaging students using topics of interest

• Resources
– Priming 

http://www.cec.sped.org/AM/Template.cfm?Section=
Home&TEMPLATE=/CM/ContentDisplay.cfm&CONT
ENTID=9645

– Flip camera software: www.theflip.com



Embedding Choice in Reading 
http://tarheelreader.org/accessing-tar-heel-reader/intellikeys-access/



Embedding Choice in Reading 
http://route66demo.benetech.org/activities/reading/render/BookshelfSelect.html

?unit_id=5&student_id=37



Video Modeling the Think Aloud 
Process

• M2U00020.MPG – open from Alex’s 
videos using VCM



Designing Quality Instruction 
using a Balanced Literacy 

FrameworkFramework



Balanced Literacy Instruction for Students 
with Significant Disabilities

• What is balanced literacy instruction?
– Whole-part-whole
– Combines both explicit and holistic

instruction
– Thematic instruction that occurs in blocks of – Thematic instruction that occurs in blocks of 

time everyday . 

• Working with Words
• Reading 
• Writing



Every Day, Every Student
(Musselwhite, 2009)

• http://sda.doe.louisiana.gov/Site%20Pages/AltLiteracyView.aspx



Big Ideas in Organizing Units

• Identify theme using students’ interests and 
experiences

• Determine goals for individual students (link to 
assessment) 

• Select a variety of texts (when appropriate/known align • Select a variety of texts (when appropriate/known align 
with differences in reading levels)

• Organize instruction (word work, writing, and reading) 
using holistic and explicit strategies

• More to come in the following slides/sections…



Holistic and Explicit
• Holistic: 

– Sets the theme and creates the context
– Pushes us away from drill based instruction 

focused solely on low level skills
• Explicit:

– Situated in the unit 
– Specific skill based– Specific skill based
– May include a DT sequence

• (Student attention)
• Presentation of materials or direction 
• (Prompting)
• Student response
• Feedback (reinforcement, prompting, etc)

• A primer on discrete trial instruction: 
http://www.youtube.com/watch?v=2afb4i7LMJc



A (not so specific) Example: Linking Holistic 
and Explicit Instruction

• Select a unit
• Select texts to read to the whole class, small groups, 

or individual students
– Embed before, during, and after reading activities
– Teach/model (I do, we do, you do) specific strategies 

while reading 
• Engage students in Reader’s and Writer’s Workshop • Engage students in Reader’s and Writer’s Workshop 

activities
• Teach specific skills related to reading and writing 

(often embedded in R/W W)
– Cause and Effect (e.g., using a switch to move PP 

slides)
– Communication instruction (e.g., PECS)
– Sight words 



READING 



Reading Includes
• Word recognition

– In and out of context
• Fluency

– Correct words per minute
– Prosody

• Comprehension
– Vocabulary (language)
– Background knowledge 

• A student’s reading level considers ALL of 
these 



Reading Instruction
• Combines both teacher selected and 

student selected materials
– Includes daily engagement in silent reading, 

teacher read alouds, partner reading, etc.

• Includes attention to both specific skills • Includes attention to both specific skills 
and larger processes

• Incorporates a variety of technologies to 
promote student success



A Few Key Points
• “The amount of time spent reading whole texts is the 

best predictor of achievement on reading” 

• “Comprehension can be improved whether students 
read texts themselves or whether they listen to others 
read them aloud”

• “if we want to assist students in reaching the goal of 
independent reading, they must have regular and 
frequent opportunities to read texts themselves” 
(Erickson, Koppenhaver, & Cunningham, 2006, p. 327). 



Making Text Available for ALL Learners
• Determine the purpose (e.g., silent reading or guided)

• Adapt the materials (It doesn’t always have to be high 
tech)

• Adapted books
– PowerPoint Books and other Talking Books– PowerPoint Books and other Talking Books
– Tactile books
– Online books
– Write your own books (big books, LE books, etc.)
– Embed music and interactive materials 

• Text to Speech/Speech to Text Software



PowerPoint Books

• How to make a PP Book
– http://atto.buffalo.edu/registered/Tutorials/talkingB

ooks/powerpoint.php

• PowerPoint Books – A Few Examples• PowerPoint Books – A Few Examples
– LEA PP Book
– Expository  -

http://tarheelreader.org/category/book-type/type-
conventional/

– Narrative – Tricky Tracy



Tactile Books
• Strategies for making tactile books

– http://www.med.unc.edu/ahs/clds/resources/ta
ctual-book-kit-directions

• Tactile Books – A Few Examples



Online Books 

•Tar Heel Reader
http://tarheelreader.org/category/bo
ok-type/type-conventional/

• Storyline Online
http://www.storylineonline.net/

•Storyplace
http://www.storyplace.org/http://www.storyplace.org/

•TumbleBook 
Library (NY PL)
http://www.tumblebooks.com/library
/asp/home_tumblebooks.asp



Write Your Own Books
• Resources for writing your own books

– Frequently based in LEA
– Appropriate across the ages
– Learners or teachers can type, dictate, or record text
– Can be adapted to incorporate videos, recorded 

music, etc.
– Can incorporate patterns, etc.– Can incorporate patterns, etc.

• Creating class pattern books -
http://www.readwritethink.org/lessons/lesson_view.asp?id=1
010

• Write Your Own Books – A Few Examples
– Reading Group Wildwood 



Embed Music and/or Interactive Pieces

• Creating interactive books
• Purchase texts with existing music and add 

interactive pieces 
• Write your own text to a familiar tune, 

add interactive pieces, solicit help to add
music

• Interactive Books –
• A Video Example



Tech Tools 
(Text to Speech, etc.)

• Solo Literacy Suite 
• http://www.donjohnston.com/products/solo/

– CoWriter
– READ Outloud
– WRITE Outloud
– DRAFT Builder

• Kurzweil• Kurzweil
• http://www.kurzweiledu.com/default.aspx

• IntelliTools
• http://store.mayer-johnson.com/us/intellitools-classroom-

suite-v-
4.html?ctt_id=6992549&ctt_adnw=Google&ctt_kw=intellito
ols&ctt_ch=ps&ctt_entity=tc&ctt_adid=4003429022&ctt_n
wtype=search&ctt_cli=2x10088x46442x1220044&gclid=C
MbKvfn4mJ4CFU1M5Qod_08YsQ



Strategies for Engaging Learners with the 
Text 

• Language Experience Approach
• Reader’s Workshop
• Shared reading
• Partner Reading
• Guided Reading • Guided Reading 
• Each activity includes

– Before reading activities
– During reading activities
– After reading activities 



Before Reading

• Activate (relevant) background knowledge 
• Activities 

– Preview the book
– Work with new/key vocabulary – Work with new/key vocabulary 

• Picture dictionaries and vocabulary cards

– Picture walks
– Predications
– Think-pair-share
– K-W-L chart



During Reading

• Self monitor (accuracy and errors)
• Activities

– Highlighting key ideas/sticky notes
– Make text to self and text to text connections

• consider Youtube videos, videos of the text, and • consider Youtube videos, videos of the text, and 
videos of the learner “in action”

– Visualize
– Summarize 



After Reading

• Confirm that the purpose was met, 
understanding in line with the text, and 
linking/integrating with previous knowledge

• Activities - make them visual and 
interactiveinteractive
– Summarizing activities 
– Response sheets 
– Make text to self and text to text connections  



Example
Theme: Living and Nonliving

1. Identify the big ideas
• Who will learn what (concepts 

and goals/objectives)? 
• How will they learn it?
• How will they show what they 

know?

2. Reading
• Set the theme with entire 

group or class
• Every student engages in 

different kinds of reading each 
day (silent reading, listening to 
others read, etc,)



Living and Non-Living: Setting the 
Theme

• Prime new theme for students for whom this may 
be appropriate (reading a book at home, indicating 
topic change visually on the calendar, etc.)

• Living and Non-Living Things Video
– http://www.youtube.com/watch?v=lB0WF6P7sSk&NR

=1=1
– http://www.youtube.com/watch?v=9laQwaKOW8s&fe

ature=related 
– http://www.youtube.com/watch?v=PZ2FI50oecs&feat

ure=related
• Introduce new vocabulary 
• Read aloud incorporating B-D-A strategies

Non-
Living

living



Selected Text: Living and Non-Living



Reader’s Workshop
• Small group instruction (one group or several 

small groups who rotate through stations)
– Silent reading 
– Partner reading as appropriate 

• Explicitly teach the skills for participating in small group 
activities.activities.

– Guided reading activities
• May incorporate layered grouping strategies: 
http://teacch.com/structuresuccess.html

– Individualized skill instruction
– Word work will likely occur during Reader’s Workshop

• Reading, working with words, and writing are connected



Living and Non-Living with Music

• The It’s Alive – Non-living
• Adapt using color coding, visuals, etc.

Non-Living Non-Living Living

**Alive



Living and Non-Living Scavenger Hunt

• Small groups or individual students

• Can physically obtain items or take 
pictures of the items

• Can be assigned to find specific items 
(matching) or asked to find a specific 
number of each item



Living and Non-Living Scavenger Hunt

– Find: • Find Four Items 

1. Living ���

2.

3.

4.

Living

Non-
living

Non-
living



Group Video Examples

• Alex videos\ReadingGroupNature.mov –
open with VCM program



Individualizing Instruction in the Context of 
Reading

(Skills related to R, W, and WW)

• Meaningful one on one instruction
• Embedded Instruction – teaching 

individual skills explicitly within the group 
contextcontext
– Foundational skills (Left to right, top to 

bottom, cause and effect)
– Building communication systems and 

strategies for engaging in literacy activities
– Sight words



Individual Video Examples

• Alex videos\MathGroupSubtraction.mov

• Cierra sentence writing (one on one video)



WORKING WITH WORDS



Working with Words
• What is word work?

– Concepts, vocabulary, sight words, phonics 
instruction based upon student needs

– For students with significant/complex needs it can 
be conceptual be conceptual 

• Concept word sorts (categories)
• You may need to explicitly teach

– Skills such as matching and sorting
– Concepts and pictures (single objects, building to the larger 

feature, function, or class)



Things to Teach
• Concepts and categories 

– The word work has to begin here 

• Build the concept to teach the 
vocabulary to create the context

• Vocabulary• Vocabulary

• Sight words

• Segmenting and blending



Teaching Activities

• Meaning making… the primary reason for word 
work is to support comprehension and writing
– Concept sorts
– Word sorts
– Phonics

• Make it visual• Make it visual

• Make it interactive

• Make it engaging



Unit Theme: Living Systems

1. Identify the big ideas
• Who will learn what 

(concepts and 
goals/objectives)? 

• How will they learn it?
• How will they show what 

they know?

2. Set the theme with entire 2. Set the theme with entire 
group or class 

3. Work with words:
• Concepts, vocabulary, 

sight words, phonics
• Small group instruction
• Individual instruction 



Concept Sort: Living and Nonliving 

Living

• Velcro

• Index cards

• PowerPoint

• Intellitools

Nonliving

• Voice output devices • Inspiration or Kidspiration

Online concept sort:
http://www.firstschoolyears.com/science/resources/games/ourselves/living/livin
g.htm



Concept Sort: Gender 

Male Female



Concept Sort: he, she, they

He She They



Concept Sort: Link to Math through 
Attribute Sorts

Four Legs Two Legs



A quick note (or two) about teaching sight words

Systematic and meaningful
• Identify a core list of meaningful words
• Teach one (or two) word(s) across context 

– Picture/object  matching and identification (receptive 
and, if possible, expressive ID)

– Word to picture matching
– Receptive/expressive identification of the word
– Use the word in meaningful context – to follow written 

directions, communicate (request, comment), 
complete routine and nonroutine activities, etc. 

– Introduce another word 



Word Sort Video
• Logan sorts “ill” words



http://www.route66literac
y.org/index.shtml

Spelling patterns



Spelling

http://www.route66literac
y.org/index.shtml



Spelling

living swing



WRITING



Factors that Affect Students’ Writing 
Skills

• Learning differences (e.g., problems with 
working memory)

• Lack of opportunities to develop writing skills
• Inappropriate literacy instruction (e.g., limited to 

recognizing sight words)
• Underlying language problems (e.g., limited 

vocabulary, incomplete understanding of 
grammar)

• Limited knowledge of phonics that affect abilities 
to spell words



Importance of Writing Daily
• It’s functional and authentic
• Deepens understanding of language

– Encoding vs. decoding

• It’s engaging and fun

• Assessment – it tells teachers what students understand 
about print
– Knowledge of sound/symbol correspondences (phonics)
– Knowledge of language structure (syntax and grammar)
– Knowledge of mechanics
– Knowledge of vocabulary
– Fine motor skill and writing fluency



Developmental Stages of Writing
• Scribbling
• Letter-like symbols
• Strings of letters
• Beginning sounds emerge
• Consonants represent words• Consonants represent words
• Initial, middle, and final sounds
• Transitional phrases
• Standard spelling



Big Ideas: Teaching Writing
• It’s all about meaning
• High expectations

– Your students have important ideas to communicate 
– Provide rich experiences that motivate them to want to 

communicate their ideas, thoughts, and impressions
– Provide daily opportunities to write– Provide daily opportunities to write

• It’s the only way these skills will be developed

• Combine direct instruction with the process of 
writing

• The mechanics should not get in the way of 
generation!



Specific Strategies

• Natural writing embedded across the day
• Language Experience Approach
• Shared writing
• Guided writing • Guided writing 
• Each activity includes the steps in the 

writing process.



Writing Process
• Discursive

• Motivation for writing
– Purpose
– Choice
– Stimulating topics– Stimulating topics

• Phases of writing process
– Planning
– Writing
– Revising
– Publishing



Writing for Students with Significant 
Disabilities

• Writing activities include
– Traditional writing tools whenever possible
– Adapted writing tools
– Opportunities to compose using pictures, fill – Opportunities to compose using pictures, fill 

in, matching, dictating, etc.
– Explicit teaching related to both mechanics  

and composition/generation



Theme: Living and Nonliving

1. Identify the big ideas
• Who will learn what (concepts 

and goals/objectives)? 
• How will they learn it?
• How will they show what they 

know?

2. Writing
• The theme provides content 

for student writing
• Develop writing opportunities 

that are about generation and 
are meaningful and engaging 



Living and Non-Living: Writing My Own Book

• Consider allowing 
students to use 
cameras to 
photograph 
items/events/people 
of interest, concern, of interest, concern, 
etc.

• Use these 
photographs as the 
content for student 
writing



Living and Non-Living: Writing My Own 
POWERPOINT Book

Possibilities
• Each page has one picture 

and the learner types or 
dictates a word (it can be 
emergent writing)

Page 1

Page 2 • The learner types or dictates 
a sentence

• The learner 
selects/sequences whole 
words to communicate the 
idea

Page 2

Page 3



Sentence Frame

(McCracken & McCracken, 1986)

• Provide learners with a topic about which 
they can write
– Can be simple or complex
– Can incorporate questions or repeating 

sentences



Sentence Frames: My Book of Living and 
Nonliving

• I like __________

• I like __________

• I like __________

• I like __________



Sentence Frames: My Book of Living and 
Nonliving

• __________ is living.

• __________ is living.

• __________ is not alive.

• __________ is not alive.



Adapt the following to fit your 
theme…theme…



Paragraph Frame

• Supports the 
formation of a 
paragraph with topic 
sentence, three 
details, and closing 
sentence. sentence. 

• Translate sentences 
into paragraph form. 



Adapting Graphic Organizers
Graphic Organizer

• Can be used for writing narrative or 
expository
– describes events or character, 

setting, problem, solution.
– describes facts pertaining to the 

topic.

• Student writes, draws, dictates, • Student writes, draws, dictates, 
inserts pictures about a main idea in 
the box.

• Writes three details about the 
content of each box. 

• Each box/3 details becomes a 
paragraph in the final draft. 



Tool: Co:Writer
(Don Johnston)

From: 
http://www.inclusive.co.uk/catalogue/acatalog/co_writer_se.html



Tool: Alternative Pencil 
(from Write from the Start… With an Alternative Pencil, Hanser, 

2004)
http://www.med.unc.edu/ahs/clds/available-for-purchase-

1/available-for-purchase

• ALPHABET EYE GAZE FRAMES: Includes different eye gaze frame 
setups that use colored cards, colored letters, or black/white cards.

• PRINT FLIP CHARTS: flip charts that have high contrast colored 
letters and backgrounds, letters and backgrounds, 

• BRAILLE ALPHABET FLIP CHART: Includes directions for making 
supplemental tactual symbols

• CUSTOM ALPHABET INTELLIKEYS OVERLAYS: Overlays can be 
tactualized and/or brailled

• SWITCH ACCESSIBLE ONSCREEN



Building Narrative 
http://www.symbolsinclusionproject.org/symbols/every_child_matters/safe.htm



Generating about My Day
http://www.cricksoft.com/UK/products/clicker/clicker_grids.htm



SAMPLE LESSON



Theme: Autobiography

• Context – Miley Cyrus/Hannah Montana
• Examples of specific student extensions:

– Learning about my likes and dislikes
– Making choices
– Planning/engaging in leisure activities– Planning/engaging in leisure activities
– Taking care of myself
– What kind of work do I like?
– And the list goes on…



Theme: Autobiography

• Context – Miley Cyrus/Hannah Montana
• Reading to set the context:

– Use the internet  -
http://video.google.com/videoplay?docid=993
147217270876899#147217270876899#

– Create your own PP – (Dori’s HM PP)
– Provide personal examples – (me PP)
– Adapt the MC autobiography 



Autobiography: Working with Words

Auto
(self)

bio
(life)

graph
(write)



Autobiography: Working with Words



Autobiography: Writing

• It’s all about generation
– Students might take pictures of items of personal 

significance and create a photo album
– Use pictures, computer, etc. to create written text for 

pictures
– Use small video cameras to create video 

autobiographies autobiographies 
– Write narratives about short experiences such as 

community activities, places they work, 
– Embed explicit, individualized instruction that 

incorporates individual student needs (build 
communication systems)

– And the list goes on…



Theme: Nature

• Sub theme – The life of a bean plant
• Examples of specific student extensions:

– Taking care of things/others
– What kind of work do I like?
– First, next, last– First, next, last
– Retell events 
– Building leisure activities
– Follow written directions 
– Communicate in routine activities (request items, 

make comments, etc.)
– And the list goes on…



The Life of a Bean Plant
• Create the learning context by planting 

bean seeds.
• Use the LEA to guide instructional 

planning
– Lots of photographs or videos 

• A PowerPoint Example
• A follow up lesson – science video – bean 

plan lesson



Summary and Implications

• The Big Ideas

• Two Long Term Goals• Two Long Term Goals

• At least three things I can do tomorrow…
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